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ABSTRACT 
A DESCRIPTION OF THE IMPORTANCE OF 
PUBLIC SCHOOL PHYSICAL EDUCATION 
AS PERCEIVED BY STUDENTS, TEACHERS, 
PARENTS AND ADMINISTRATORS 
FEBRUARY 1990 
JILL ISAACS GIVLER, B.S., WEST CHESTER UNIVERSITY 
M.S., MONTANA STATE UNIVERSITY 
Ed.D., UNIVERSITY OF MASSACHUSETTS 
Directed by: Professor Richard Konicek 
Physical Education teachers, non-physical education 
teachers, administrators, parents and students were surveyed 
regarding their perceptions of six basic issues in physical 
education. 
The purpose of the study was to establish a foundation 
of systematically collected information providing insight 
into determining the status of public school physical 
education. To do this, the Delphi Technique was employed to 
gain group consensus on the following issues: goals of 
P.E.; departmental organization; curriculum; comparative 
subject matter importance; grading procedures; and 
graduation/participation requirements. 
Descriptive statements are provided regarding the group 
consensus results on each issue. Differentiation between 
elementary, junior high and senior high results are reported 
where appropriate. 
Vll 
Implications for physical educators and recommendations 
for further study are discussed. 
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CHAPTER I 
INTRODUCTION AND STATEMENT 
OF THE PROBLEM 
Context of the Study 
The notion of "getting fit" or "being healthy" has 
enjoyed phemonemal popularity in recent years, as has the 
quest to "stay young" at a time when the population in 
general is aging. These factors, coupled with the financial 
success of fitness and health ventures, would seem to 
suggest public concern for lifelong physical education. It 
would also seem logically to follow that there would be 
public approval to improve or expand physical education 
programs in schools. There has, in fact, been no observable 
trend to improve or expand physical education programs. 
Perhaps this is because the public sees fitness and health 
as separate from physical skill acquisition. Or, perhaps, 
schools are simply not seen as the appropriate place for 
students to pursue any form of physical learning or 
participation. Whatever the reason, physicaleducation 
remains an undernourished part of the public school 
curriculum. 
Since 1984, there has been a national effort to reform 
education in reaction to the "Nation at Risk" report. The 
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bulk of these reforms have been in basic skills and the 
areas of science and technology. Unfortunately, there seems 
to have been little activity in the way of reform in 
physical education. All subject areas are scrambling to 
determine and defend their collective worth and goals as a 
means of combatting illiteracy, increased drop-out rates, 
and a host of other social ills, as well as proving their 
own worth as a knowledge area. Yet, physical education has 
been conspicuous in its lack of participation in educational 
laboratories and research and development centers. A 1986 
review of the 17 federally funded network of national 
laboratories and centers indicated that there had been no 
recent physical education research, technical assistance or 
dissemination activities (Taylor, 1986). 
A review of the literature on attitudes of educators, 
students and parents toward public school physical education 
served only to confirm a lack of professional consensus as 
to the value of physical education. A partial review of the 
attitude literature appears on page 11 in the "Review of the 
Literature" section of this paper. 
No attempt will be made here to develop a 
philosophically based value statement, or even to attempt 
identification of what physical education actually does in 
schools. The goal is simply to gather and compare the 
perceptions of five specific groups to formulate a 
statistically based description in response to the general 
2 
question, "How is physical education perceived within the 
public school curriculum?". 
Statement of the Problem 
There are certain indicators that physical education is 
considered a nonessential (although frequently mandatory) 
educational requirement in public schools. For example, the 
National Assessment of Educational Programs (NAEP) at the 
Educational Testing Service (ETS) does not include physical 
education in its assessment. The NAEP is a survey 
administered continually to determine knowledge, skills, 
understanding and attitudes of American students regarding 
major learning areas usually taught in schools. The 
National Assessment survey determines how educational goals 
are being met and disseminates this information. "... the 
NAEP does not include physical education . . . because there 
is no established schedule for students to acquire skills or 
for student assessment at any grade or age level." (Taylor 
1986, p. 70). 
If a prominent organization such as ETS views physical 
education as lacking in objectives and student skill 
acquisition schedules, does it mean that this perception is 
shared by other groups as well? The problem is to determine 
views about physical education as held by the groups of 
people who affect most of what goes on in schools. 
Specifically, these groups would include teachers, 
administrators, parents and students. 
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The following questions were developed to guide this 
research effort. The general question, "How is physical 
education perceived within the public school curriculum?" 
was broken down into categories of concern. These 
categories of concern were listed as: 
1. Determination of the department which should be 
responsible for overseeing the physical education curriculum 
and requirements; 
2. The importance of physical education as compared to 
other subjects; 
3. The grading procedure for students in physical 
education; 
4. The frequency and duration of physical education 
classes required for graduation; 
5. The major goal and objectives of physical education 
for school-age children; and 
6. The differences in physical education curriculum 
between elementary, junior high and senior high age 
students. 
Statement of Purpose 
The purpose of this study is to determine the perceived 
status of physical education. A description of school 
physical education, as perceived by five targeted groups, 
will be the main outcome of this study. 
The five groups that were identified as those most 
likely to provide an appropriate array of answers to survey 
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questions were: physical education teachers, non-physical 
education teachers, administrators, parents and students. 
By surveying the perceptions of individuals within each of 
these groups, then pursuing group concensus via the Delphi 
Technique, it was possible to identify trends which provided 
an indication of perceptions of physical education issues in 
the public school curriculum. 
Due to the lack of systematically gathered information 
pertaining to either perceptions of P.E. or the current 
status of the subject, this study attempted only to provide 
a preliminary foundation from which more specific and 
meaningful hypothesis can be developed. In effect, this 
study cast its net to pull in whatever perceptions exist, 
then identified some common denominators for further 
investigation. 
Rationale and Significance 
of the Study 
People are living longer but experiencing an increasing 
number of "lifestyle influenced" problems, such as eating 
disorders, obesity, heart disease and stress. For many, 
these kinds of health/physical problems could be reduced by 
engaging in some form of regular physical activity. There 
is much evidence of a national concern for physical fitness, 
for a combination of aesthetic and health reasons. The 
benefits of cardiovascular fitness have been lauded in 
countless popular magazines, on TV talk shows, and in best 
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selling diet and fitness books. There appears to be a 
comfortable agreement between the general public and 
professionals (both in the medical and physical education 
fields) that physical activity is indeed an important part 
of a normal, healthy life. 
Why, then, is there such an apparent difference between 
social approval of physical activity and a lack of 
initiative or support for expanded or improved school 
physical education? Perhaps there is confusion as to the 
goals and purposes of school physical education, or perhaps 
physical education is seen strictly as motor and sport skill 
acquisition as apart from health or fitness benefits. 
Whatever the reason behind these perceptions, it remains 
clear that current perceptions need to be identified if 
there is to be a positive and meaningful shift in the status 
of physical education in the public schools. 
The first step toward answering the general question on 
the status of physical education was to identify the 
influential players. Administrators, students, teachers 
(both physical educators and non-physical educators) and 
parents were identified as the groups most likely to 
represent a general perception of physical education, as 
well as providing information on specific areas of concern. 
The second step was to obtain some sort of consensus 
among members of each of these groups and, if possible, 
between groups. If battle lines are being drawn on specific 
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issues in physical education, it is helpful to know who 
stands where on each issue. 
We are in the age of the "informed consumer." Consumers 
of physical education will become increasingly aware of the 
strengths and shortfalls of programs. We are at a point in 
time when there is a cry for a back-to-basics approach in 
education, and educational reformers are reguiring 
justification and accountability for all programs and 
subject matter within curriculums. Physical educators must 
make themselves aware of the perceptions others have of 
their subject. This kind of information is crucial for the 
development and defense of physical education programs in 
schools. 
Assumptions and Definitions 
Assumptions 
The first broad assumption was that there were 
identifiable perceptions about physical education which were 
unique to each of the groups being surveyed, and that 
differences in perceptions between these groups could be 
identified, measured and compared in some way. It was 
further assumed that the separation of physical education 
from academic education was distinct enough to elicit a set 
of perceptions unique to physical education issues. 
Because of the subjective nature of this study, no 
assumptions have been made as to the global accuracy of the 
information. The school districts surveyed may or may not 
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represent a larger perception. The assumption (until 
further studies are conducted) is that the results of this 
study represent only the perceptions of those communities 
involved in this study. 
Definition of Terms 
Physical Education is defined as classes which meet to 
instruct students in a variety of physical skills and 
activities, provide physical education classes and practice 
time to gain proficiency in physical skills. These physical 
skills include an array of activities, including basic motor 
skills, sport skills and fitness skills. (Throughout this 
study, the term "physical education" will be interchanged 
with its abbreviation "P.E."). 
Perception is a mental image of a situation or 
direct/intuitive cognition of what is happening. 
Teachers to be used in this study will be from two 
distinct groups: (1) teachers in public schools whose 
teaching responsibilities cover any subject or grade level 
one through 12 which is not specified as physical education 
in whole or in part; and (2) teachers in public schools who 
are responsible for teaching physical education or a 
combination of health and physical education to students in 
grades one through 12. The first group will be referred to 
as non-P.E. teachers and the second group will be P.E. 
teachers. 
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Students surveyed in this study will be public school 
students, male and female, from 12th grade only. Students 
at this level should have ample experiences in all levels of 
school physical education to have formed solid perceptions. 
Administrators will include any non-teaching, 
supervisory level position that directly affects students or 
curriculum. (Examples of these positions would include 
superintendents, pupil personnel directors, curriculum 
directors and principals.) 
Parents surveyed in this study will come from one of two 
groups. They will either be a current member of a school 
board or active member in a parent-teacher organization. 
Limitations of the Study 
This study is limited in that the findings may not be 
generalized to any other populations or geographic regions. 
Another limitation is the nature of the study itself. 
Perceptions are influenced by recent happenings or past 
critical incidents that can skew responses to certain 
questions. By using a consensus building technique to 
gather information--the Delphi Technique--respondents will 
have several opportunities to examine their perceptions. 
This allows for a carefully determined answer rather than a 
reactionary response, hopefully diminishing this particular 
limitation. 
The populations surveyed were questioned on issues 
related specifically to public school physical education, 
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grades one through 12. The schools used in this survey were 
located in a rural/suburban area on the fringe of a major 
east coast city. 
An unforeseen limitation occurred when, in mid-data 
collection, one of the schools being surveyed went out on 
strike. Data collection resumed upon the re-opening of 
schools based on a court order. There were undoubtedly 
strong perceptions on a variety of issues, which may well 
affect the responses to questions on physical education. 
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CHAPTER II 
REVIEW OF RELEVANT LITERATURE 
Introduction 
Several trends have emerged recently that indicate 
physical education in schools is perceived as peripheral to 
the educational curriculum. One is the "back to basics" 
philosophy indicating that reading, writing and arithmetic 
are the only truly important educational subjects. The 
second is a push for excellence in math and science--a 
throwback to the Sputnik era and a call for technological 
superiority. And last, the upsurge of "academic 
competitions" designed to showcase the academic talents of a 
school in much the same manner in which athletes receive 
visibility. 
While improving basic educational skills and honing 
advanced academic talents are both necessary and beneficial, 
the result of these trends has been to further alienate 
academic education from physical education. Certain 
educational researchers from institutions, such as Far West 
Laboratory, the Research and Development Center on Teacher 
Education at Austin, and the Institute for Research on 
Teaching at the University of Michigan at Ann Arbor, have 
made statements indicating P.E. as an unnecessary part of 
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the daily curriculum (Taylor, 1986). In an effort to gain 
time and money for "more important" subjects, in 1989, the 
State of New Jersey considered eliminating physical 
education as a graduation requirement altogether. 
It must be determined how real these negative 
perceptions are. A review of literature on perceptions of 
physical education produced relatively little information 
derived from hard data. What did surface has been divided 
here into three sections. 
The first section reviews the history and literature 
about attitudes and perceptions of different aspects of 
physical education as drawn by parents (school board or PTO 
members), administrators, teachers (both P.E. and non-P.E.) 
and students. 
The second section examines methodology and research 
tools which have previously been used to gain access to 
attitudes and perceptions of physical education issues. 
The third section reviews the Delphi method of data 
collection. 
Perceptions of Physical Education 
As far back as 1897—at the first convention of the 
National Congress of Mothers (where the National Parent/ 
Teacher Organization was founded), the notion of physical 
education was under discussion. A quote from a speech at 
that meeting claimed: 
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There is now in progress a great reformation in 
respect to the study of physical culture. The idea 
that the body is to be educated is sweeping over 
the country like a tidal wave." 
(Kimmel, 1976) 
Over the years, the National Parent/Teacher Organization 
(PTO) has made consistent reference to the need for the 
general subject of physical education. A long-standing 
objective has been 
to develop between educators and the general public 
such united efforts as will secure for all children 
and youth the highest advantages in physical, 
mental, social and spiritual education." 
(Kimmel, 1976) 
A brief history of official National PTO depicts the 
1920's as a time of much concern for physical education. 
This was evidenced in a resolution to urge passage of a bill 
in 1920 for "universal physical education" which was to 
provide equal opportunity for boys and girls in school P.E. 
It is interesting to note that, while the PTO resolved to 
urge equality in P.E. in 1920, it wasn't actually mandated 
in schools for another 57 years, when Title IX was 
implemented. 
Other resolutions during the same decade called for 
federal aid to stimulate states to enact appropriate laws 
governing physical education (1922 N.P.T.O. Convention). 
Also, in 1923, the first PTA Physical Education Committee 
was formed (Kimmel, 1976). 
By the late 1930's, 44 states had passed laws requiring 
instruction in physical education. 
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In 1958, the National Parent/Teacher Organization 
produced a publication entitled "Looking in on Your 
School." The section of this document which addressed 
physical education urged PTO members to ask certain 
questions of their P.E. programs: 
1. "Are there physical education courses for all boys 
and girls?" 
2. "Is physical fitness a prime objective?" 
3. "Are a child's activities selected on the basis of 
his physical examination and medical record?" 
4. "What kind of program is there for the handicapped?" 
5. "What efforts are made to teach individual sports 
and activities that can be enjoyed throughout life? 
(Kimmel, 1976) 
While Title IX has mandated equal opportunities in P.E. 
for girls and boys, the quality of these programs is still 
in need of assessment as to sex equity, objectives, 
appropriateness for individuals, and the articulation of 
P.E. with education as a whole. 
Without investigating records from individual schools, 
there don't appear to be studies or articles to provide 
generalized answers to the above questions from the PTO 
viewpoint, in other words, it is clear that the PTO as a 
national organization endorses a "quality physical education 
program" in the schools. What isn't clear is what their 
perception of quality is, and their perceived importance of 
physical education within the total educational curriculum. 
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This seems to be a problem for professionals as well as 
parent groups. 
The literature on administrative perceptions of physical 
education is entangled with program assessment surveys. Of 
those studies which relate directly to perceptions or 
attitudes, many originated in Canada rather than the United 
States. 
A 1980 survey on daily physical education/fitness 
programs was conducted by the Manitoba Department of 
Education in Winnipeg. A questionnaire was sent to all 
public and private schools in the province of Manitoba. The 
Department received a 75% response that provided the 
following kinds of information: 
There was significant support from all levels of 
administration for the implementation of a daily 
physical education/fitness program (91.5% of 
respondents). However, 83% answered in the 
negative to the question, "Does your school 
division presently have a policy document or 
statement relating to physical education/fitness 
programming and time allotments?" (Manitoba Dept, 
of Ed., 1980) 
This study also provided the following reasons supporting 
daily PE: 
It improves fitness; has positive health benefits; 
improves lifestyle; stimulates mental activity; and 
can improve academic performance. Reasons against 
daily PE concluded that: there is not enough time; 
there are not enough facilities; recess and extra 
curricular activities are sufficient to provide 
fitness and sport skills; and it conflicts with 
academics. (Manitoba Dept, of Ed., 1980) 
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While not specifically addressing the matter of importance, 
the implication here is that physical education is important 
enough to be offered on a daily basis--in the opinion of the 
majority of the responding administrators. Also interesting 
are the reasons cited for expanded P.E. programs. Those 
reasons supporting daily P.E. address program and individual 
objectives as primary, whereas those opposing daily P.E. 
programs cite management problems as major factors. 
Another Canadian study completed on 3,000 students, 
2,200 physical educators and 1,300 administrators in British 
Columbia provided similar information on perceptions. 
Almost all students surveyed from grades three, seven and 11 
felt that physical education was as important and more 
enjoyable than other subjects. Other recommendations from 
that report called for daily physical education classes, as 
well as upgrading teacher qualifications (B.C.U. Summary 
Report, 1979). 
The United States finally got into the act of looking at 
"perceptions" of physical education on a broad scale through 
the NASPE (National Association for Sport and Physical 
Education) Physical Education Justification Project which is 
currently underway. 
Phase I of the NASPE project was to collect research 
evidence concerning the value of physical activity 
(Seefeldt, 1987). Phase II will involve the development of 
a national public information campaign that will interpret 
the value of quality daily physical education programs. 
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Phase II also involves determining what the outcomes of 
physical education should be at various levels of 
development. While this NASPE study surveys a similar group 
to those to be surveyed in this study (taxpayers, school 
board members, school administrators, etc.), the results are 
yet to be published. 
In another P.E. teacher study, assessment methods in 
secondary P.E. classes were looked at. This study confirms 
that most assessment practices in physical education are 
strongly influenced by the effort and improvement exhibited 
by students. Teachers in this study also had very 
individualized methods, indicating a high level of 
subjectivity (Veal, 1988). While there may be some 
agreement among physical educators regarding HOW to evaluate 
students, WHAT to evaluate is less clear. 
A recent study conducted on P.E. teachers’ perceptions 
of P.E. teachers as role models indicated a split between 
perception and reality. The P.E. teachers studied felt that 
they were good role models for encouraging students to adopt 
important health and fitness habits. An examination of the 
P.E. teachers' health practices, an evaluation of their 
fitness levels, and their individual self-perception as role 
models suggested that they actually had below average levels 
of physical fitness (Bandon and Evans, 1988). 
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Research Tools and Methods 
In Physical Education, the term perception produced no 
meaningful literature, so a secondary term "attitude" was 
used to gain a methodological review. 
As far back as 1928, there is evidence of researcher 
curiosity in the area of attitude toward physical education 
(Bowdlear, 1928). This first effort consisted of a simple 
check chart. Over 20 years later, a more sophisticated 
scale was designed for use on the college level (Wear, 
1950). This 1950 example of attitude research received much 
publicity and was used widely, both as a research tool and 
as a model for the development of other scales (McCue, 1953; 
Kappers, 1954; Kneer, 1956; Galloway, 1959; Mercer, 1961; 
Adams, 1963; Harrington, 1965 and Sonstroem, 1974). 
During this flurry of attitude research activity, it was 
discovered that it was preferable to rely on subjective 
judgement rather than the use of prepared scales when 
surveying the attitudes of elementary level students 
(Dawley, et al., 1951). This led to the development of 
verbal questionnaires (Scheurele, 1954), child developed 
scales (Bowman, 1958), and a scale designed to record 
responses to pictures (Cheffers, et al., 1976). 
While each of these instruments have their strengths, 
none were designed specifically to gather data on perceived 
importance of the subject matter, nor were they designed to 
indicate any kind of group consensus. The Delphi Technique 
allows the researcher to gather information on subjective 
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issues, while providing a structure with which to draw a 
group into consensus of opinion on current status. 
The field of psychology has long used perceptions as a 
meaningful way to obtain information about the status or 
importance of specific situations. 
Psychologists have used demographic variables to explain 
or predict perceptions of individuals or groups. While 
variables do indeed produce additional information about the 
people whose perceptions are under investigation, in this 
particular study there is no way to guarantee that any of 
the variables would be particularly representative of the 
group in question. Therefore, this study will not use 
variables to look at results. Only group consensus will be 
compared in the final analysis. 
The Delphi Technique 
The Delphi Technique was originally developed for use by 
the Rand Corporation to predict the future of technology. 
Because of its value as a consensus builder, however, the 
method became popular in more situations than merely 
forecasting. For educators, it is useful in formative 
evaluation and defining standards, as well as for arriving 
at goal definition and linking measurable objectives to 
adopted goals. 
There have been numerous modifications and adaptations 
to the Delphi Technique, but the essence of the method is a 
series of intense surveys of sample populations (usually 
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experts). These surveys are delivered individually to 
subjects. This fact that respondents never face each other 
has been credited as a major reason for the efficacy of the 
technique. Anonymity also seems to have encouraged a more 
honest, reflective response and openness to new ideas and 
options (Dalkey, 1967). 
The Delphi procedure is simple. It enlists the 
participation of an appropriate sample population. These 
people should be made aware of the fact that the Delphi 
requires multiple rounds of surveys. This forewarning is 
important in retaining a high respondent number. 
Round I questionnaire format is characterized by open- 
ended questions. This questionnaire is sent to a group 
whose opinions are judged to be relevant to the topic. In 
this study, P.E. teachers are deemed the "experts." 
Usually, a single page of no more than six questions 
constitutes this first round. 
The Round II questionnaire is developed by drawing upon 
responses to the first open-ended questionnaire. This 
survey is made up of short statements that cover the range 
of comments/suggestions submitted by the sample "experts." 
This second round survey is submitted to the total survey 
population for a priority rating on each statement. Keeping 
surveys to a manageable size (e.g., not more than 15 minutes 
to complete) helps retain the respondent number in 
subsequent rounds of the survey. 
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Round III is a return of the Round II survey (to all 
Round II respondents) with information on the group rating 
and any suggested rewording of statements, as well as their 
personal rating for each item. The respondents are then 
asked to either change their rating to come in line with the 
consensus, or to provide a reason for remaining outside of 
the group's rating. Discussion with educators who have used 
the Delphi indicated that three rounds usually produce a 
consensus, as there is rarely much change in ratings after 
the third round. 
Providing a statistical summary of prior round responses 
to participants serves several functions. It is designed to 
encourage a carefully considered group response, hasten 
group consensus (Pfeiffer, 1968), and permits consensus to 
be reached without requiring the group to voice a common 
opinion (Wilty, 1971). 
The Delphi Technique relies on the strength of the 
respondents' judgement and intuition on topics for which 
clean evidence cannot be obtained. 
Some of the drawbacks to the Delphi method include: 
difficulties in communication by mail; the possibility of 
distortion due to improper participant selection; and the 
lack of assurances that consensus will be reached based on a 
particular criterion (Bernstein, 1969 and Weaver, 1969). 
And, finally, the person who is serving as mediator must be 
perceived as fair and neutral to all parties involved. This 
21 
is a key factor if the groups involved are to have 
confidence in the results (Hartman, 1981). 
Conclusion 
It appears that much has been done to investigate 
opinions and attitudes directed at many aspects of physical 
education, and many methods have been employed to determine 
these opinions and attitudes. However, after sufficient 
investigation of the results of these studies, none appeared 
to produce the kinds of information required to answer the 
central question of this study: How is physical education 
perceived in the public school curriculum by parents, 
students, administrators and teachers? 
The Delphi Technique appeared to be the most appropriate 
method available, given the resources and time available, to 
obtain meaningful data towards answering this question. 
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CHAPTER III 
DESIGN AND PROCEDURES 
Introduction 
In this study, the perceptions of representatives of 
several different groups were determined and recorded. 
Through analysis of quantitative answers to specific 
qualitative questions about their thoughts and opinions on 
physical education, it was possible to produce a collection 
of statements about these groups' perceptions on the 
subject. 
The issues of most concern and visibility in the field 
of P.E. were identified after conducting a review of related 
literature. Questions were then developed about these 
areas. The initial set of questions (on page four) created 
an outline from which more specific questions were developed 
in an effort to ascertain the current status of P.E. 
The groups whose perceptions were investigated 
included: P.E. teachers, non-P.E. teachers, administrators, 
parents and students. Perceptions of what physical 
education is and the importance of P.E. are needed as a way 
of determining the status of physical education within the 
public school curriculum. Only by familiarization with 
program strengths and weaknesses, by gaining support in 
23 
legislative circles, and by understanding which groups of 
people perceive P.E. as important subject matter will P.E. 
professionals be in a position to expand, or even possibly 
maintain programs. 
While maintaining a mandatory subject status in many 
states, physical education is currently treated as a low 
educational priority (Taylor, 1986). If physical education 
wishes to maintain mandatory status and/or expand programs, 
influential groups must be made aware of the educational 
importance and benefits of P.E. To do this, physical 
educators need to first know where they stand with these 
influential groups, educate the public about misconceptions, 
and then lobby for their profession. 
Individual opinions have their place in descriptive 
research but, in this case, group consensus is more 
appropriate. The Delphi Technique is designed to survey a 
group on a particular topic, then, through subsequent 
surveys, draw the group to a conclusion which most closely 
represents the attitude or opinion of the total group. All 
five representative groups were surveyed using the Delphi 
Technique. 
After group consensus had been reached on each of the 
issues identified, the results were compared between groups 
to identify significant similarities and differences in 
group perceptions. 
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Procedures 
The intention of the study was to describe perceptions 
of physical education issues in order to identify the level 
of importance in the public school curriculum. Through 
consensus building surveys, information was collected on 
specific group perceptions of the following issues in 
physical education: 
!• To describe perceptions of what physical education 
(as a subject) is^, the following topical areas were 
addressed: 
a. What are goals of physical education at 
elementary, junior high and senior high levels?; 
b. Is P.E. a school subject (department) in and of 
itself or does it fall under another department?; 
c. What kind of curriculum activities are 
appropriate for elementary, junior high and senior high 
levels of physical education?. 
2. To describe perceptions of how important P.E. is in 
the school curriculum, these topical areas were addressed: 
a. Where does it rank in relation to basic skills 
and other required subjects?; 
b. How much P.E. should be required for high school 
graduation?; 
c. What is the most appropriate grading procedure/ 
criteria to determine successful completion of P.E. 
requirements? 
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In order to provide descriptive statements on 
perceptions of what P.E. _is and how important it is in the 
curriculum, sub sets of questions under each of the 
preceding general questions were analyzed by issue: 
The issues pertinent to answering the question, "What is 
physical education?" included GOALS, DEPARTMENTAL 
ORGANIZATION and CURRICULUM CONTENT. A description and 
procedure for examining these three issues follows: 
Goals. There were five options provided for each of the 
five groups surveyed. These options were: fitness, 
athletics, motor skill development, recreational activity 
and health. Respondents were to identify the goals for 
elementary, junior high and senior high P.E. programs; 
Department. Four options were provided for the 
respondents regarding placement of physical education in the 
departmental structure of the school. These options were: 
Physical Education as a stand-alone department; part of a 
larger Health Department; part of the Athletic Department; 
or part of the general electives; 
Curriculum. Ten kinds of activities were listed for 
respondents to identify on a scale from "most important" to 
"should not be offered." The same list of activities was 
provided for each of the three levels (elementary, junior 
high and senior high). These activities included: movement 
education, calisthenics and exercise, individual sports, 
team sports, esteem building activities, sportsmanship. 
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adventure/outdoor pursuits, free play, competitive games and 
cooperative games. 
The issues pertinent to answering the question, "How 
important is physical education?" include COMPARATIVE 
SUBJECT RANK, GRADUATION and PARTICIPATION REQUIREMENTS, AND 
GRADING METHODS AND PROCEDURES. A description and procedure 
for examining these issues follows: 
Subject Rank. Nine broad subject areas (language arts, 
mathematics, science, technology/computer, fine arts, 
physical education, health, vocations and social studies) 
were provided for respondents to identify on a scale from 
"most important" to "should not be offered." This list was 
provided only once on the survey and was to gain insight on 
each group’s concensus as to how important physical 
education was when compared to other subjects in the overall 
K-12 curriculum; 
Graduation/Participation Requirements. The survey 
provided four statements regarding mandatory participation 
in physical education, number of meetings per week, and 
length of meeting times for each level. Respondents from 
each group were asked to identify their perceptions on each 
issue on a scale from "strongly agree" to "strongly 
disagree."; 
Grading Procedure. Six statements representing the 
popular array of grading options were presented on the 
survey. These options included letter grade vs. pass/fail, 
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as well as issues on the kinds of student behaviors that are 
evaluated to produce a "grade." 
Initially, an open-ended questionnaire was sent to a 
small representative sample of physical educators. The 
total sample numbered 12. The open-ended questions 
reflected the issues indicated in the literature as pivotal 
in policy and political decisions. After permission was 
granted from the administration of the pilot district, the 
Round I Open-Ended Survey was distributed to these 12 
"experts" (see Appendices A and B) . From the responses to 
these general questions, a Likert type survey was 
constructed to be sent to all members of the survey 
population (see Appendix C), including those who completed 
the open-ended questionnaire. The results of this second 
questionnaire were analyzed to determine mode response of 
each group, then a third questionnaire was sent to each of 
the second round respondents. This third questionnaire 
differed from its predecessor only in that it reported both 
the group consensus and the respondents' prior rating for 
each item along with the list of questions. The respondents 
were asked to re-rate all items in light of the additional 
information concerning their group's feeling. They were 
encouraged to come in line with the group's rating. For 
each item that the individual respondent wished to remain 
outside of the group's rating, they were asked to state 
their primary reason for so doing. 
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The Survey Population 
The survey population included representatives from five 
groups: P.E. teachers, non P.E. teachers, school 
administrators, parents and students. Two different school 
districts from the same county were targeted and 
representatives from all five groups from each district 
constituted the total survey population. 
The method by which the districts were chosen was 
determined solely by their accessibility to the researcher. 
Once inside the district, the individuals representing each 
group were determined as follows: 
P.E. teachers all P.E. teachers 
Non-P.E. teachers - a number equal to the number of P.E. 
teachers 
Administrators - all district administrators, plus a 
pool of volunteer building level 
administrators (principals) were 
used to maintain a representative 
number from the administrative 
population. 
Parents - Surveys were distributed to all 
school board members. PTA officers 
also received copies of the survey 
to be completed by active members of 
their group. 
Students - Three classes of twelfth grade 
students in each district were 
surveyed as the student population. 
While the original survey population totaled 250, the 
number of subjects who actually received the survey was 
somewhat lower. This was due largely to a teacher strike 
which interrupted data collection and necessitated the 
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gathering of data from a different district. The 
replacement district was smaller and less cooperative than 
the initial two districts to be surveyed. Therefore, the 
total number of individuals in the sample who received 
Questionnaire II was 202. A breakdown of the sample 
population can be seen on the following page. 
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Survey Population Breakdown 
Administrators — 12 received surveys 
(Half of all administrators from both districts received 
surveys.) 
P.E. Teachers = 16 received surveys 
(All P.E. teachers in both districts received surveys.) 
Non-P.E. Teachers = 16 received surveys 
(A number equal to the P.E. teachers surveyed received 
surveys.) 
Students = 136 received surveys 
(Three classes of seniors from each district received 
surveys.) 
Parents = 22 
(Half of the total number of PTA officers and school board 
members from each district received surveys.) 
* There was some duplication of PTA and school board 
members, so the actual percentage receiving surveys was 
somewhat less than half. 
Total surveys distributed = 202 
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Round III (the final round) results were once again 
analyzed by tabulating the frequency of each possible 
response. The mode response from this round was used to 
indicate the group consensus, as reported in the FINDINGS 
chapter. 
Analysis of Data 
Data was collected in three stages for three distinct 
purposes during this study. Round I (the Open-Ended Survey 
distributed to "experts") was analyzed in logical fashion 
solely for the purpose of securing proper language and range 
of responses for the Round II and Round III Surveys. The 
results of Round I analysis can, therefore, be seen in the 
form of the Round II Survey. 
Round II (a Likert rating scale) was tabulated by using 
a simple frequency count. These results were reported back 
to the subjects in mode form for further rating. Because 
these tabulations were used only to provide additional data 
for the subjects to use on Round III, the results of Round 
II are considered preliminary, and are not presented in the 
FINDINGS. This data is used, however, in obtaining 
percentage responses to help back up statements made in the 
CONCLUSIONS section of Chapter V. 
Round III (the final round) results were once again 
analyzed by tabulating the frequency of each possible 
response. The mode response from this round was used to 
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indicate the group consensus. These scores are presented in 
both graphic and narrative form in the FINDINGS chapter. 
The decision to use the mode for determination of 
consensus was due to its unique characteristic of being the 
only measure really suited to data of a nominal 
(categorical) character (Minium, 1978). While this 
information may be of little statistical value beyond 
preliminary work and use at the descriptive level, it 
performs the needed task for this particular study 
adequately. 
Conclusions 
Conclusions were drawn from the consensus results of 
Round III, and are presented in Chapter V. Round II 
preliminary responses are used also to lend support (by 
showing percentage responses) to CONCLUSIONS. 
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CHAPTER IV 
FINDINGS 
Overview 
The results of the study were categorized by the six 
physical education issues to be described. The over-riding 
questions, "What is P.E.?" and "How important is P.E. in the 
public school curriculum,?" were further broken down as 
follows: 
"What is Physical Education?" 
a. What are the major GOALS of public school physical 
education? 
b. Do the GOALS differ for elementary, junior high 
school and senior high school programs? 
*c. How do each of the groups surveyed perceive P.E. 
GOALS for each level of education? 
*d. What DEPARTMENT within the school district is most 
appropriate to oversee the implementation of these GOALS? 
*e. what activities or CURRICULUM are best suited to 
meet these GOALS on each level. 
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MHow important is physical education 
in the public school curriculum?" 
a. What is the full array of subjects to be offered in 
public school K-12? 
b. How do each of these subject areas score in level of 
importance? 
c. How does physical education fare in level of 
importance in comparison to other subject areas? 
*d. Is there a similarity of perceptions among the five 
groups surveyed as to the level of importance of physical 
education in comparison to other subject areas? 
*e. What physical education graduation requirements do 
each of the groups surveyed perceive as appropriate? 
*f. What grading (student evaluation/assessment) 
procedure do each of the groups surveyed perceive as most 
appropriate for physical education? 
*These six questions, and subsequent survey results, are 
the basis for the "CONCLUSIONS/IMPLICATIONS/RECOMMENDATIONS" 
chapter. Findings from the research which address all of 
the questions are reported in the FINDINGS chapter. For the 
purpose of providing background information and a context in 
which the six issue questions may be answered, certain 
information from Round I (open-ended survey) will be 
addressed in addition to the Round III consensus data. 
The response rate for this study was high (100 percent 
of Round I [the "experts"]; 100 percent of Round II [first 
Likert rating]? and 72 percent of Round III [second Likert 
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rating]). The unusually high percentage of returned surveys 
in the early rounds was due to an aggressive distribution 
method. The researcher personally handed the subjects the 
surveys at a time when the subjects could complete them 
immediately. The researcher collected the surveys upon 
their completion. The follow-up round (Round III) was 
distributed via third party in most cases, thereby 
diminishing the researcher' s control of the surveys. ’’Third 
parties” were: P.E. teachers who distributed Round III in 
class, collected it, and returned it to the researcher; and 
the U.S. Mail was used to distribute Round III to all adult 
subjects. Although stamped, addressed envelopes were 
provided, most of the returns were received only after 
follow-up calls were made to the subjects encouraging them. 
Goals of Physical Education 
What are the major GOALS of public school physical 
education? This question was asked as part of Round I of 
the Delphi Survey distributed to 12 ’’experts" in the field. 
Their lists of responses were refined to establish a 
discreet list that included all variation of the results of 
Round I. The five goals which emerged were: fitness, 
athletic/sport skills, motor skills, recreation and health. 
These five goal areas were then placed on Round II of 
the Delphi Survey in Likert Scale form. (See Appendix C) 
Statements designed to establish perceived levels of 
agreement ranging from "Strongly Agree" to "Strongly 
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Disagree" were provided regarding each goal for each 
educational level (elementary, junior high and senior 
high). Representatives from each of the five survey groups 
(students, P.E. teachers, non-P.E. teachers, administrators 
and parents) were asked to respond to these Round II 
statements. (See Appendix D) 
The results of Round II were tabulated using SPSSX 
simple frequency count. The mode response for each 
statement pertaining to goals was established and recorded. 
Each survey was then returned to each subject with both 
their initial response and the subsequent group's mode 
response available for consideration. This survey 
constituted Round III of the Delphi survey. 
Subjects were asked to once again respond to the survey 
statements, keeping in mind that group consensus was the 
goal. (See Appendix E) This subsequent re-rating of the 
statements provided the data which generated the figures to 
produce the following information: 
Fitness as a Goal 
a. Physical educators perceive fitness as increasingly 
important as students progress from K through 12. As a 
group, they were the only ones to indicate fitness as 
inappropriate as an elementary goal. 
b. Non-P.E. teachers perceive junior high as the most 
appropriate age to stress fitness. They also tended to 
agree with fitness goals as appropriate at any age. 
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c. Administrators perceived fitness as an important 
goal at all levels (with no particular distinction). 
d. Parents perceived fitness as very important to 
junior and senior high levels, but also appropriate, if not 
as important to elementary students. 
e. Students perceived fitness as an appropriate goal 
for elementary and senior high, but not for junior high. 
Athletic Skills Development as a Goal 
a. Physical educators strongly disagreed with athletics 
as a goal for elementary level, and disagreed with it as a 
goal for junior and senior high as well. 
b. Non-P.E. teachers disagreed with athletics as a goal 
for elementary students, but agreed strongly with it for 
both junior and senior high. 
c. Administrators tended to disagree with athletics as 
a P.E. goal at any level. 
d. Parents perceived athletics as important at junior 
and senior high levels, but not for elementary. 
e. Students agreed with athletic skills as a goal of 
P.E. only at the junior high level. 
Motor Skill Development as a Goal 
a. Physical educators perceived motor skill development 
as a very important goal at all levels. 
b. Non-P.E. teachers perceived motor skill development 
as a very important goal at all levels. 
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c. Administrators perceived motor skill development as 
an important goal at all levels. 
d. Parents perceived motor skill development as an 
important goal at all levels, but particularly for 
elementary students. 
e. Students perceived motor skill development as an 
important goal at all levels. 
Recreation as a Goal 
(Information was available only for elementary level.) 
a. Physical educators and administrators perceived 
recreation as a relatively unimportant goal of P.E. at the 
elementary level. 
b. Non-P.E. teachers, parents and students all 
indicated a high level of perceived importance of recreation 
as an elementary P.E. goal. 
Health as a Goal 
a. Physical educators agreed that health was a very 
important goal of P.E. at all levels. 
b. Non-P.E. teachers perceived health as an important 
goal of P.E. at all levels, but more so at the elementary 
and junior high levels. 
c. Administrators and parents perceived health as an 
important goal of P.E., but less so for the elementary 
level. 
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d. Students perceived health as an important goal of 
P.E., but more so at the senior high level. 
Elementary P.E. Program Goals (See Graph 4.1) 
a. P.E. teachers indicated motor skill development and 
health as their group perception of high priority goals of 
P.E. These were followed by fitness and recreation, with 
athletics as the lowest priority. 
b. Non-P.E. teachers indicated an equal level of 
importance for motor skills, recreation and health as 
priority goals, followed by fitness, then athletics. 
c. Administrators indicated fitness as a priority goal, 
followed by motor skill development and health. Recreation 
and athletics shared low priority position. 
d. Parents indicated motor skills and recreation as 
high priority goals, followed by health and fitness, with 
athletics as the lowest priority. 
e. Students indicated recreation as the highest 
priority goal, followed equally by fitness, motor skills and 
health goals. Athletics was the lowest priority. 
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Junior High Program Goals (See Graph 4.2) 
a. P.E. teachers rated motor skills and health as top 
junior high P.E. goals, followed by fitness, then athletics. 
b. Non-P.E. teachers rated all four goals (fitness, 
athletics, motor skills and health) as equally important as 
P.E. goals. (They were all rated as very important.) 
c. Administrators rated fitness and health as top 
junior high P.E. goals, followed by motor skills, then 
athletics. 
d. Parents rated fitness and health as top junior high 
P.E. goals, followed by motor skills and athletics as 
equally important. 
e. Students gave none of the goals top ratings. 
However, they indicated athletics, motor skills and health 
as all equally important, followed by fitness as a low 
priority goal of junior high P.E. 
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Senior High P.E. Goals (See Graph 4.3) 
a. P.E. teachers rated fitness, motor skills and health 
as all top priorities for senior high P.E. goals. Athletics 
was a low priority. 
b. Non-P.E. teachers rated athletics and motor skills 
as top priority goals for senior high P.E., followed equally 
by health and fitness. 
c. Administrators rated health and fitness as top 
senior high P.E. goals, followed by motor skills, then 
athletics. 
d. Parents rated health and fitness as top senior high 
P.E. goals, followed by motor skills and athletics equally. 
e. Students rated health as the top P.E. priority goal, 
followed equally by fitness and motor skills. Athletics was 
the lowest goal priority for senior high P.E. 
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Departmental Organization of 
the Physical Education Program 
Physical Educators1 Perceptions 
P.E. teachers perceived the Physical Education 
Department as a department separate from other disciplines 
and subject areas. Physical educators perceived Health as 
an acceptable department to share organizationally with 
P.E. As a group, they perceived the Athletic Department as 
an inappropriate department to oversee physical education, 
and general electives as only a little better option than 
the Athletic Department. 
Non-P.E. Teachers1 Perceptions 
Non-P.E. teachers perceived the Physical Education 
Department as either a separate department or part of a 
larger Health and P.E. Department. They perceived the 
Athletic Department as an acceptable department to oversee 
P.E., but general electives as inappropriate. 
Administrators' Perceptions 
Administrators perceived physical education as part of a 
larger Health or Athletic Department. They tended to 
disagree with P.E. as a separate department, and did not 
perceive physical education as general electives. 
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Parents1 Perceptions 
Parents perceived physical eduction as a separate 
department, but also agreed that it could be a part of the 
Health or Athletic Departments. They disagreed with P.E. as 
a general elective. 
Students' Perceptions 
Students split their perception equally among P.E. as a 
separate department, P.E. as part of a Health Department, 
and P.E. as part of the Athletic Department. They disagreed 
with P.E. as a general elective. (See Graph 4.4) 
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Curriculum Content of 
Physical Education 
What are the most important activities to provide for an 
appropriate P.E. curriculum? 
Physical Educators' Perceptions 
Physical educators perceived an appropriate elementary 
P.E. curriculum to include: movement education, self-esteem 
activities, adventure and outdoor pursuits, free play and 
cooperative games. Less important, but still appropriate, 
were calesthenics and exercises. Activities considered not 
important were: individual sports, team sports and 
competitive games. Physical educators indicated that none 
of the ten categories of activities surveyed was perceived 
so inappropriate, that they should not be offered in the 
elementary curriculum. 
Physical educators perceived an appropriate junior high 
P.E. curriculum to include: movement education, self-esteem 
activities, sportsmanship activities, adventure and outdoor 
pursuits and cooperative games. Less important, but still 
appropriate, were: calesthenics and exercise, individual 
sports and competitive games. Activities considered not 
important were: team sports and free play. None of the 
activities surveyed was considered so inappropriate so as 
not to be offered in the junior high curriculum. 
Physical educators perceived an appropriate senior high 
P.E. curriculum to include: individual sports, team sports 
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self-esteem activities, sportsmanship activities, adventure 
and outdoor pursuits, competitive games and cooperative 
games. Less important, but still appropriate was 
calesthenics and exercise. Movement education was 
considered not important, and free play was seen as 
inappropriate for the high school curriculum. (See Graph 
4.5) 
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Graph 4.5. P.E. Teachers' Perceptions of Curriculum 
(Continued on next page) 
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Graph 4.5. (cont.) 
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Non-P.E. Teachers* Perceptions 
Non-P.E. teachers perceived an appropriate elementary 
P.E. curriculum to include: movement education, 
calesthenics and exercise, self-esteem activities, 
sportsmanship activities, adventure and outdoor pursuits and 
competitive games. Individual sports was less important but 
still appropriate. Team sports, free play and cooperative 
games were perceived as not important. None of the ten 
categories of activities surveyed was perceived as so 
inappropriate that they should not be offered in the 
elementary curriculum. 
Non-P.E. teachers perceived an appropriate junior high 
P.E. curriculum to include: individual sports, team sports, 
self-esteem activities, sportsmanship activities, and 
adventure and outdoor pursuits. Less important, but still 
appropriate were: movement education, calisthenics and 
exercise, free play and cooperative games. Competitive 
games were perceived as not important at the junior high 
level. None of the ten categories of activities surveyed 
was perceived as so inappropriate that they should not be 
offered in the junior high curriculum. 
Non-P.E. teachers perceived an appropriate senior high 
P.E. curriculum to include: movement education, individual 
sports, team sports, self-esteem activities, sportsmanship 
activities, competitive games and cooperative games. 
Adventure and outdoor pursuits were perceived as less 
important, but still appropriate. Calesthenics and exercise 
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were perceived as not important, and free play was seen as 
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Graph 4.6. Non-P.E. Teachers' Perceptions of Curriculum 
(Continued on next page) 
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Graph 4.6. (cont.) 
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Administrators' Perceptions 
Administrators perceived an appropriate elementary P.E. 
curriculum to include: calesthenics and exercise, self¬ 
esteem activities and sportsmanship activities. Less 
important, but still appropriate, were movement education, 
individual sports, team sports, adventure and outdoor 
pursuits, competitive games and cooperative games. Free 
play was perceived as not important. None of the ten 
categories of activities surveyed were perceived as so 
inappropriate that they should not be offered in the 
elementary curriculum. 
Administrators perceived an appropriate junior high P.E. 
curriculum to include: calesthentics and exercise, self¬ 
esteem activities and sportsmanship activities. Less 
important, but still appropriate, were: movement education, 
individual sports, team sports, adventure and outdoor 
pursuits, competitive games and cooperative games. Free 
play was seen as inappropriate for the junior high 
curriculum. 
Administrators perceived an appropriate senior high P.E. 
curriculum to include: calesthentics and exercise, 
individual sports, team sports, self-esteem activities and 
sportsmanship activities. Less important, but still 
appropriate, were movement education, competitive games and 
cooperative games. Adventure and outdoor pursuits was 
perceived as unimportant. Free play was seen as 
inappropriate for the high school curriculum. (See Graph 
4.7) 
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Graph 4.7. Administrators’ Perceptions of Curriculum 
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Parents* Perceptions 
Parents perceived an appropriate elementary P.E. 
curriculum to include: movement education, calisthenics and 
exercise, self-esteem activities, sportsmanship activities 
and free play. Less important, but still appropriate, were 
individual sports, team sports, competitive games and 
cooperative games. Adventure and outdoor pursuits were 
perceived as not important. None of the ten categories of 
activities surveyed were perceived as so inappropriate, that 
they should not be offered in the elementary curriculum. 
Parents perceived an appropriate junior high P.E. 
curriculum to include: individual sports, team sports, 
self-esteem activities and sportsmanship activities. Less 
important, but still appropriate, were: movement education, 
competitive games and cooperative games. Calesthentics and 
exercise, adventure and outdoor pursuits and free play were 
perceived as not important. None of the ten categories of 
activities surveyed was perceived as so inappropriate so as 
not to be offered in the junior high curriculum. 
Parents perceived an appropriate senior high P.E. 
curriculum to include: calesthentics and exercise, 
individual sports, team sports, self-esteem activities, 
sportsmanship activities, competitive games and cooperative 
games. Movement education, adventure and outdoor pursuits 
and free play were perceived as not important. None of the 
ten categories of activities surveyed was perceived as so 
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inappropriate that they should not be offered in the senior 
high curriculum. (See Graph 4.8) 
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Graph 4.8. Parents' Perceptions of Curriculum 
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Students' Perceptions 
Students perceived an appropriate elementary P.E. 
curriculum to include: self-esteem activities, 
sportsmanship activities, free play and cooperative games. 
Less important, but still appropriate, were movement 
education, calesthenics and exercise, team sports, adventure 
and outdoor pursuits and competitive games. Individual 
sports was perceived as not important. None of the ten 
categories of activities surveyed were perceived so 
inappropriate that they should not be offered in the 
elementary curriculum. 
Students perceived an appropriate junior high P.E. 
curriculum to include: self-esteem activities and 
sportsmanship activities. Less important, but still 
appropriate, were: calesthenics and exercise, individual 
sports, team sports, adventure and outdoor pursuits, 
competitive games and cooperative games. Movement education 
and free play were perceived as not important. None of the 
activities surveyed was considered so inappropriate that 
they should not be offered in the junior high curriculum. 
Students perceived an appropriate senior high P.E. 
curriculum to include mostly self-esteem activities. Less 
important, but still appropriate, were movement education, 
calesthenics and exercise, individual sports, team sports, 
sportsmanship activities, adventure and outdoor pursuits, 
competitive games and cooperative games. Free play was 
perceived as not important. None of the ten categories of 
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activities was perceived so inappropriate that they should 
not be offered in the senior high curriculum. (See Graph 
4.9) 
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Graph 4.9. Students' Perceptions of Curriculum 
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Relative Importance of Physical 
Education as a Subject 
How does physical education compare in importance to 
other subject areas? P.E. teachers were asked in Round I 
(Open-Ended Survey) to list all subject areas they felt 
should be offered in the K-12 public school curriculum. 
Their lists of responses were refined to establish a 
succinct list. The nine subject areas which emerged were: 
language arts (including English grammar, literature, 
reading); mathematics; sciences; technology and computer- 
related subjects; fine arts (music and art); physical 
education; health (including family living topics); 
vocational education; and social studies (including 
history). 
These nine subject areas were then placed on Round II of 
the Delphi Survey in Likert Scale form. (See Appendix C) 
Statements designed to establish perceived levels of 
importance, ranging from "most important" to "should not be 
offered," were provided regarding each subject area for the 
K-12 curriculum. No attempt was made to break down 
perceptions into educational level. 
The results of Round II were tabulated using SPSSX 
simple frequency count. The mode response for each 
statement pertaining to goals was established and recorded. 
These results were returned to each subject along with their 
initial responses. (Round III of the Delphi Survey). 
Subjects were asked once again to respond to the survey 
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statements, keeping in mind that group consensus was the 
goal. (See Appendix E) This subsequent re-rating of the 
statements provided the data generating the following 
information: 
Physical Educators' Perceptions 
Physical educators perceived the most important subjects 
to be: language arts, math, physical education and health. 
Also important were: science, technology/computer, fine 
arts and social studies. Vocational education was perceived 
as not important. 
Non-P.E. Teachers* Perceptions 
Non-P.E. teachers perceived the most important subjects 
to be: language arts, math, science, technology/computers 
and social studies. Fine arts, physical education and 
health were perceived as important. Vocational education 
was not important. 
Administrators' Perceptions 
Administrators perceived the most important subjects to be: 
language arts, math, science, technology/computers and 
social studies. All other subjects (fine arts, P.E., health 
and vocational education) were perceived as important in the 
K-12 curriculum. 
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Parents* Perceptions 
Parents perceived the most important subjects to be: 
language arts, math and social studies. Also important 
were: science, technology/computers, fine arts, P.E. and 
health. Vocational education was perceived as a part of the 
K-12 curriculum that should not be offered. 
Students * Perceptions 
Students perceived the most important subjects to be: 
language arts and math only. Also important were: science, 
technology/computers, health and social studies. Students 
perceived fine arts, physical education and vocational 
education as not important in the K-12 curriculum. (See 
Graph 4.10) 
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Evaluation Procedures for 
Physical Education 
How should students be evaluated in physical education 
class? 
Physical Educators' Perceptions 
P.E. teachers perceived letter grades as more 
appropriate than the pass/fail system. It was also their 
perception that students' letter grades should be based 
mostly on attitude and effort, with demonstrated skills, 
knowledge of theory and rules and attendance as a lesser 
basis for grade determination. 
Non-P.E. Teachers' Perceptions 
Non-P.E. teachers strongly disagreed with the use of 
letter grades for P.E. classes, and were inclined to agree 
with the use of the pass/fail system. They indicated that 
grades should be based mostly on a combination of skill 
demonstration and attitude/ effort. Knowledge of theory and 
rules and attendance/preparation were perceived as a lesser, 
yet still acceptable basis for grade determination. 
Administrators’ Perceptions 
Administrators strongly agreed with the use of letter 
grades for P.E. classes, but indicated the pass/fail system 
was acceptable as well. They perceived demonstrated skills 
and knowledge of theory and rules as a basis for grade 
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determination, with attitude/effort and attendance/ 
preparation playing a lesser role. 
Parents' Perceptions 
Parents were inclined to agree with the pass/fail 
grading system, and inclined to disagree with the use of 
letter grades in P.E. They perceived attitude and effort as 
the basis for grade determination, and were also inclined to 
agree with the use of attendance/preparation as well. They 
were inclined to disagree with the use of demonstrated 
skills or knowledge of theory and rules as a basis for grade 
determination. (See Graphs 4.11 and 4.12) 
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Students* Perceptions 
Students were inclined to agree with the pass/fail grading 
system, and were inclined to disagree with the use of letter 
grades in P.E. They perceived attitude and effort as the 
basis for grade determination, and were also inclined to 
agree with the use of attendance/preparation as well. They 
were inclined to disagree with the use of demonstrated 
skills or knowledge of theory and rules as a basis for grade 
determination. 
Physical Education Requirements 
Should physical education be a graduation requirement? 
If so, should it be required at all three educational 
levels? And how much P.E. should be required at each level 
(frequency and duration of P.E. classes)? P.E. teachers 
were asked in Round I (Open-Ended Survey) to indicate 
appropriate number of meeting times per week and length of 
class time for students at the elementary, junior high and 
senior high levels. There was almost unanimous agreement 
among the physical educators surveyed in Round I as to 
frequency and duration of P.E. classes for graduation 
requirement. This information became the basis for the 
phrasing of the Likert Scale statements regarding these 
issues on Round II of the Delphi Survey. 
Subjects were asked to respond to statements about P.E. 
requirements by indicating their perceived level of 
agreement ranging from "strongly agree" to "strongly 
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disagree." Statements were provided regarding all levels of 
education. (See Appendix C) 
The results of Round II were tabulated using SPSSX 
simple frequency count. The mode response for each 
statement pertaining to P.E. requirements was established 
and recorded. These results were returned to each subject 
along with their initial responses. (Round III of the 
Delphi survey). Subjects were once again asked to respond 
to the survey statements, keeping in mind that group 
concensus was the goal. (See Appendix E) This subsequent 
re-rating of the statements provided the data generating the 
following information. 
Physical Educators1 Perceptions 
Physical educators indicated a strong agreement with 
requiring P.E. for graduation on all three educational 
levels. They further indicated that students should be 
required to take P.E. three times a week. Duration of P.E. 
classes was seen as 30 minutes for elementary level, and 45 
minutes for junior high and senior high levels. 
Non-P.E. Teachers' Perceptions 
Non-P.E. teachers indicated strong agreement with 
requiring P.E. for graduation on all three educational 
levels. They also indicated that P.E. classes should be 
held at least three times a week, with a strong agreement in 
favor of daily P.E. classes. Duration of P.E. classes was 
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seen as 30 minutes for elementary level and 45 minutes for 
junior high and senior high levels. 
Administrators1 Perceptions 
Administrators indicated strong agreement with requiring 
P.E. for graduation at the elementary and senior high 
levels. They also agreed, though not so strongly, that 
junior high P.E. should be a graduation requirement. They 
disagreed with daily P.E. classes and tended to agree with 
requiring P.E. three times a week. Duration of P.E. classes 
was seen as 30 minutes for elementary level and 45 minutes 
for junior high and senior high levels. 
Parents1 Perceptions 
Parents indicated an agreement (though not strong) with 
requiring P.E. for graduation on the elementary and junior 
high levels. They tended to disagree with requiring P.E. 
for graduation at the high school level. They disagreed 
with daily P.E. on all levels and agreed with requiring P.E. 
three times a week on the elementary and junior high 
levels. They disagreed with requiring P.E. even three times 
a week at the high school level. Duration of P.E. classes 
was seen as 30 minutes for elementary level, 45 minutes for 
junior high, and was not really indicated for senior high 
school level. (See Graphs 4.13, 4.14 and 4.15) 
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Students' Perceptions 
Students indicated strong agreement with requiring P.E. 
at the elementary and junior high levels. They also agreed, 
though not so strongly, that senior high P.E. should be a 
graduation requirement. They disagreed with requiring daily 
P.E. classes on all levels, and tended to agree with 
requiring P.E. three times a week on all three levels. 
Duration of P.E. classes was seen as 30 minutes for 
elementary level and 45 minutes for junior high and senior 
high levels. 
Summary of Findings 
In summary, all five groups surveyed perceived physical 
education to be an important part of the K-12 curriculum. 
Consensus was reached within each group on specific issues, 
but no attempt was made to attain consensus between groups. 
The level of commitment each group has toward supporting 
P.E. as an important subject is questionable when issues 
such as frequency of classes and grading procedures are 
described. Because the purpose of this study was to provide 
a description of the current status of physical education 
based solely on perceptions of targeted groups, the FINDINGS 
chapter has attempted to do no more than provide an accurate 
account of these groups' perceptions. Any conclusions, 
implications or recommendations are discussed in Chapter V. 
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CHAPTER V 
CONCLUSIONS/IMPLICATIONS/RECOMMENDATIONS 
Overview 
The purpose of this study was ultimately to determine 
the perceived status of physical education in the public 
school curriculum. No attempt was made to prove the 
accuracy of these perceptions. Rather, trends have been 
coaxed from the data which tend to support these 
conclusions. Because the conclusions are presented in 
statement format, with no real "proof” as to degree of 
accuracy, they may be seen as a series of hypothesis 
regarding the actual status of physical education. 
The resulting implication is that too little is known 
about how the perceived status compares to the actual 
program to determine where changes, if any, need to be made. 
Conclusions 
Physical education is not perceived as an important part 
of the public school curriculum. The traditional "basic 
subjects," reading, writing and arithmetic, are considered 
more important than any other subject areas. Social studies 
and science classes (including high tech subjects) are 
frequently seen as part of today’s "basic education" as 
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well, and are therefore also perceived as important in the 
public school curriculum. Other subjects were perceived as 
less important. P.E. and health were seen as equally 
important in the curriculum. (Seventy-eight percent of the 
survey respondents rated P.E. as either "most important" or 
"important," while 80 percent responded similarly to 
health.) Their percentages compared to the top academic 
areas respectively: language arts - 99 percent, mathematics 
99 percent, sciences - 98 percent, and social studies - 86 
percent. Fine arts and vocational education were perceived 
to be even less important subjects than health and P.E. 
(See Graph 5.1) 
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While there are no comparable percentages to provide 
similar comparisons as to whether each of the subject areas 
should be required for graduation, it is evident that 
participation in physical education is perceived as a 
legitimate requirement for graduation. (See Graph 5.2) 
Parents are the only group who seem to question P.E. as a 
requirement, and they take issue with this only at the high 
school levell 
If the answer to the question, "How important is P.E.?" 
can be answereed by stating, "It isn't very important but it 
should be required," then it may be further concluded that 
there is a great deal of confusion about physical 
education. This leads to an investigation of "What is 
P.E.?" 
Looking at P.E. as it fits into the total school 
(departmental) organization, there seems to be strong 
support for P.E. to operate as its own department. In this 
study, 77 percent of the respondents agreed with P.E. as a 
stand-alone department. This compares with 57 percent who 
agreed that P.E. could function as a part of a Health 
Department. Sixty percent agreed that athletics and 
physical education could be the same department. (See Graph 
5.3) 
86 
S
tr
on
gl
y 
A
gr
ee
 
0) 
- T3 
3 X 
cn X 
c/5 
3 
05 
X 
£ 
03 
c 
o 
E 
o 
LL1 
co 
c Q 
*— 
CO 
CL 
<0 
O 
to 
X 
<0 
c 
6 
TD 
< 
LU 
CL 
C 
o 
z 
LLI 
aJ 
>. 3 
05 2 
C O 
O 
to Q 
87 
G
ra
ph
 
5.
2.
 
Ph
ys
ic
al
 
E
du
ca
tio
n 
a
s
 
a
 
G
ra
du
at
io
n 
R
eq
ui
re
m
en
t 
88 
Most obvious, when looking at the findings about P.E. 
goals is that no one goal seems to suffice for the total K- 
12 curriculum. Equally obvious is that athletics is clearly 
the lowest priority as a physical education goal. (See 
Graph 5.4) It is difficult to determine what the over¬ 
riding goal at each level should be based on the information 
available. Perhaps this is because of confusion as to what 
each goal looks like in behavioral terms. The need to 
conduct further research using a less categorized 
methodology became particularly clear while looking at the 
data pertaining to goals. A series of interviews which 
probe the responses of the individual subjects would in all 
probability produce more meaningful information and 
explanation as to how different people perceive P.E. and its 
goals. 
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Implications 
It seems evident in any case that professionals, both in 
P.E. and in other disciplines, may require some further 
educating on the subject of physical education, witness the 
apparent confusion of the respondents in this study. 
Less than half of all respondents agreed that athletics 
should be a P.E. goal at any level, a full 60% felt that 
P.E. could be part of the Athletic Department. This is 
further confounded by the fact that approximately 75 percent 
of the respondents agreed that health should be a major goal 
of P.E.; only 57 percent felt that P.E. should be part of a 
Health Department. 
Another contradiction may be seen if one assumes a K-12 
curriculum based on the perception of the most important 
goals at each level. Looking at highest combined levels of 
agreement on P.E. goals at the three educational levels 
(Graph 5.4), the curriculum would appear as follows: 
elementary P.E. should be health oriented; junior high P.E. 
should be fitness oriented; and senior high P.E. should be 
oriented toward motor skills. This is almost a direct 
inverse of what is typically considered P.E. goal 
progression. The goal of elementary P.E. is traditionally 
directed toward motor skill development (on the assumption 
that children must know how to move their own bodies 
effectively before they can be expected to interact with 
other ’’players" or to put competitive demands of any nature 
on their bodies). Lifestyle and health related goals are 
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likewise traditionally reserved for the senior high 
students. Where, then, did the perceptions reported here 
come from? Are these responses based on ignorance, or are 
they based on actual observation of what is happening in the 
schools? Since this study chose not to address what is 
actually happening, but rather what people perceive P.E. to 
be, perhaps it would behoove the physical education 
community to take a long, hard look at what their program 
claims to do (objectives) and compare that to what is really 
occurring in the program. 
Physical educators need to pull together, as a group of 
professionals, to convince the general public of the real 
benefits of a proper physical education. While dissent and 
debate is healthy in its effort to help sort out priorities, 
there needs to be a singular mission for the subject called 
"physical education." This mission must be stated in 
specific terms that can be molded into goals and then into 
measurable behavioral objectives. 
These objectives should be age and/or grade level 
specific. There should be norms and acceptable/ 
unacceptable limits to determine progression from one 
objective to the next (and from one grade level to the 
next). The value of these specific objectives should be 
clearly woven into the fabric of the K-12 curriculum as an 
integral part of "basic" education. 
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Recommendations 
The education (or re-education) of physical educators 
seems the logical point at which to break into the apparent 
cycle of perceiving P.E. as a second class subject. This 
has ramifications for all physical education professionals. 
An in-depth study is needed to augment the baseline data 
generated in this study. A study of this scope would be 
multi-faceted and might include all or some of the 
following: an ethnographic study to more fully describe, 
categorize and define perceptions, and to systematically 
observe how closely these perceptions compare to reality; an 
analysis of demographic variables to determine such 
differences in perceptions as might be generated by gender, 
age, socio-economic background and physical capability; and 
a linear study to show how perceptions change over time. 
While it would be helpful to have information on all 
groups, physical educators would be the most important group 
of people to investigate initially. However, a study of 
this nature is time consuming, and there are steps which 
might be taken by both undergraduate and graduate 
professional preparation programs to start this 
"re-education." 
Since educational reforms are evolutionary, not 
revolutionary, and take time to be implemented and accepted, 
the role of the individual teacher must be stressed during 
pre-service and in-service training. Physical education i_s 
important. Physical educators need to believe in its 
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importance, and be able to articulate that, along with clear 
justifications for each part of their curriculum. 
Professional preparation programs have not traditionally 
trained their students to defend their chosen profession, 
and have not armed them with the skills to do so. 
Not only should it be a requirement to graduate with 
subject matter knowledge and technical teaching skills, but 
with marketing and public relations skills as well. 
Physical educators must know how to "sell" their program to 
students, to other teachers, to administrators and to 
parents. 
Perhaps the first "selling" challenge will be to 
physical educators themselves. A recent study found that 
P.E. teachers seem to feel that they are good role models 
for encouraging students to adopt important health and 
physical fitness habits. However, an examination of P.E. 
teachers' health practices, fitness status, and self- 
perception as role models suggested that they actually had 
below levels of physical fitness (Brandon and Evans, 1988). 
The adult fitness market received a shot in the arm when 
studies were released confirming "bottom line" benefits for 
companies who provided fitness programs and maintained 
fitness standards for personnel. These benefits included 
less absenteeism, longer retention of personnel, and lower 
health benefit claims. This all translated into greater 
productivity and reduced health insurance rates. The 
physical education profession must be able to make similar, 
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convincing claims to establish itself as a legitimate basic 
requirement in the K-12 curriculum. Perhaps the physical 
education community needs to prove physical education 
beneficial in similar tangible terms. 
A study to investigate the measurable benefits of P.E. 
is not difficult to conduct, but would require the 
cooperation of entire schools to be successful. A 
scientific study including a treatment group (students 
involved in a well designed, three to five day a week P.E. 
program) and two control groups (one involving students 
engaging in the existing P.E. program, and one involving 
students not engaged in any P.E. program). This study 
should involve all grade levels. 
Students would be evaluated at the start and end of the 
study regarding their: motor skill and fitness levels 
compared to age norms; frequency and severity of illnesses 
and injuries during the study time frame; number of school 
days missed during the study time frame; and their level of 
academic performance. The time frame for a study of this 
nature could be as short as a semester, to a 12 year linear 
study. 
The results of such a study have a potential impact to 
enable the physical education profession to make some very 
convincing claims to establish itself as a legitimate, basic 
requirement in the K-12 curriculum. 
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APPENDIX A 
LETTER OF EXPLANATION OF PILOT SURVEY 
Jill Isaacs Givler 
RD 2 Box 466A 
G1enmoore, PA 19343 
October 13, 1987 
Dear Colleague, 
First, let me thank you for agreeing to participate in this 
phase of my dissertation. I am attempting to determine the 
status of physical education in the public school curriculum 
as perceived by students, parents, administrators, non P.E. 
teachers and P.E. teachers. 
The open-ended nature of the questions you have been 
requested to answer assure that the various comments and 
concerns,of P.E. professionals will be represented on a 
Likert type scale that is in the process of being developed. 
Once this perception rating scale is completed, it will be 
distributed to several school districts in Chester County# 
The Delphi technique of .consensus building will be employed 
to identify intragroup perceptions. The perceptions of each 
group will be compared and cross analyzed to determine the 
generally perceived importance of physical education. 
Please answer each question in as much detail as you feel 
necessary to state your perception (or lack thereof). 
If you have any questions, please call me (evenings at 942- 
2190) or (daytime 233-9550). Please note that your responses 
are totally anonymous. A self-addressed, stamped envelope 
has been enclosed for your convenience. Please try to 
respond by October 26■ 
I look forward to your comments, and thank you again for your 
cooperation and time. 
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appendix b 
OPEN-ENDED SURVEY (ROUND I) 
» 
Jill I. Givler 
10/87 
OPEN ENDED SURVEY QUESTIONS 
(To be used in the development of a 
dcsoribing the perceived importance 
schools) 
perception rating scale for 
of physical education in public 
1 * su^J®cts should be required for graduation from high school? 
list all subjects and indicate whether they should be taught 
at elementary, jr./middle or high school levels. (Rank these 
subjects from (#1) most important to least important...but only list 
those subjects you think should be a graduation requirement.) 
2. How should students be graded in physical education classes? 
Include what students would toe graded on and the grading system that 
would be used. 
2a. How does the grading system you use compare with the system 
described above? 
Turn page over for remaining questions. 
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3. How often should P.E. classes be taught? Include number of years 
4 should be in the curriculum (K through 12), the number of times 
per week and the length of the class period. 
3a. How does the above schedule compare to the program in your school? 
4. What do you see as the major goal of physical education? Is this a 
goal that belongs in the public school curriculum? Why or why not? 
4a. What is the major stated goal or objective of the physical 
education program in your school? 
Please feel free 
importance of physical 
to comment on any other 
education as a school 
issues regarding the 
sub jec t. 
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appendix c 
DELPHI SURVEY (ROUNDS II AND III) 
WHAT IS YOUR PERCEPTION OF PHYSICAL EDUCATION? 
Name_ 
School ____ 
1< Which on* of- the following group* do you represent? 
□ P.E. Teacher 
□ Non-P.E. Teacher 
(□Administrator 
(□Parent 
[~~|Student 
2. Are you male female? 
3. Are you (or were you) a participant in competitive sports in school? 
I I Yes o 
4. Do you currently engage in regular physicat activity? 
Yea if you are active at. least 3 times per week for a 
mini mum of 30 minutes per time 
1 1 No 
5. Do you consider "staying in shape" as: 
Very important to your health 
Not very important to your health 
6. How much do you enjoy participating in recreational sports or personal 
physical activities? 
□ □ 
□ □ □ 
Very much 
Somewhat 
Not at all 
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7. Which one of these reasons most clearly describes why you don't 
participate in physical activities? 
1 | There is not enough time in my schedule 
Q I can’t seem to motivate myself to get started 
f~l I don’t want to 
C I feel silly because I’m not "good" at anything 
0 i have a health or medical condition which prohibits it 
0 This doesn't apply to me because I'm very active 
Q Other (please explain) ___ 
The remainder of the Survey will be a series of'statements and set of 
responses. Please indicate the response that is closest to the one that 
represents your position on the topic. 
Cl 
hi 
Answer every question even if there is no "perfect" response. You can alter 
wording to ensure proper representation of your position. C 
> 
However, no clarification or rewrite is needed if you feel that one of the *- 
provided responses appropriate1y represents your position. If 
0 
L 
U 
U1 
Please check the response that most closely resembles your perception. 
| 
. 
2J 
L 
1 c* 
1 c 
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~! 
c* 
c 
0 
Ul 
1. Physical education should be its own separate department. 1 
1 1 
2. Physical education should be a part of a larger "health” 
dspar tment. 
r 1 
3. Physical education should be a part of the "athletic" 
department. 1 
4. Physical education classes should be "general electives'1 and 
not a part of any larger department. 
i j 
5. Physical education should use a letter grade system. 1 
1 
6. Physical education should use a pass/fail grade system. i | 
7. Physical education grades should be based mostly according to each 
student's level of demonstrated skill acquisition. i 
8. Physical education grades should be based mostly according to each 
student's level of knowledge of theory and rules of various physical | 
activities. 
i I 
_L_> 
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?\ 
o 
u 
ii 
U) 
9' edHC^i°nkgradea should bo based mostly on student's 
attitude and effort. 
1°. Physical education grades should be based mostly on student's 
attendance and prgparation. 
L 0 
a 6 
** 
^lease rank the following subject matter by your perception of how important £ 
they are to today's K-13 public education. £ 
11. Language Arts (Read 1ng/Mriting/Eng1ish) 
. 13. Mathematics ~ -—---—---- 
' Ql 
c{ a | 
' i 
13. Sc lences 
14. Technology/Computers 
15. Pine** Arts IMr'E^ l*IU5irT 
16. Physical t-THudAC nTTT 
17, Hea 1 th/Fami W_Ljn/inq/etcj 
.18. Vocat Iona 1/Liccupa t tonal mucatlarT 
19. Social Studies/History 
Consider ONLV ELEMENTARY physical education programs (Grades K-5) when 
responding to the following set of statements. 
I T3 
& 
lc 
>• 
= I 7 
- | 5 
= - 
- in 
30. Producing physically fit children should be THE most important 
outcome of an elementary P.E. program. 
31. Producing children who are prepared for competitive athletics 
and sports should be THE most important outcome of an 
elementary P.E. program. 
33. Developing and Improving children's motor skills and physical 
coordination should be THE most important outcome of an 
elementary P.E. program. 
33. Providing physically active recreation time during the school^ 
day should be THE most Important outcome of an elementary P.E. 
program. 
3(*. Providing students with information on the connection between 
health and physical activity should be THE most important 
outcome of an elementary P.E. program. 
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c5. AU, elementary student* should be required to participate in a 
physical education program. 
26. Elementary students should'participate in P.E. classes at least 
three times per week. 
27. Elementary students should have daily physical education. 
28. Elementary P.E. classes should be 30 minutes per class or longer 
Please rank the following kinds of general P.E. activities by how 
appropriate and important you think they are to the K-5 P.E. program in 
public school. 
<if you are unsure of what the activities consist of, leavo blank) 
I ai > I w1 > a 
c 
* 
L 0 
a 
6 
I 
i I 
£ ! 
ai 
6 
0 
a i 
.1 
59. movement education activities_ 
56. calisthenics and exercises 
31. individual sports practice and rules 
35. team sports practice and rules 
,33. esteem building activities 
34. sportsmanship activities 
35. adventure ac11 v11les/outcoor pursuits 
36. free play time " 
37T_cbmp''et 111 ve games/ad t Tv rtTS%—-- 
 38. cooperative games/ac t lv mSS 
Consider ONLV JR. HIGH/MIODLE EwH.Q.Qk physical 
(Grades 6-9) when responding to the following 
education programs 
set of statements. 
9 o 01 
01 '0 Cl 
u vn L 
11 o C» 
11 c s 9 
5> c 9 
4 
c mt C 
>• . V c > 
! ci 01 
3* c 
I c 0 *+ 0 
u 1 u u u 
4J 1 c c aJ 
V) i ~ Vi 
39. Producing physically fit teenagers is THE most important goal 
of Jr. High P.E. program. 
1 i 
1 ' 
40. 
Preparing students for competitive athletics and sports is THE 
most important goal of Jr. High P.E. 
1 
I 
—r ' — — 
41 . 
Developing and improving motor skills and^physica. coordmat.cn 
is THE most important goal of Jr. High .E. 
i ; ! 
. « * 
—1-!-;— 
45. 
Providing information about the importance of physical «tiv.ty j 
for health/wellness reasons is THE most important go.l or . 
High P.E.___——- 
! 1 
1 .LL 
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43. ALL Junior High/Middle School student* should be required to 
Participate in a physical sducation program. 
Jr. High students should participate in P.E. classes at laast three 
times per week. 
AS. Jr. High students should have daily physical education. 
AA• Jr. High P.E. classes should be AS minutes per class or longer. 
Pleasa rank the following kinds of general P.E. activities by how 
appropriate and important you think they are to the Jr. High P.E. program in 
public school. (If you are unsure of what the activities consist of, leave 
b lank. ) 
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47. movement education activities 
40. calisthenics and exercises 
49. individual sports practice and rules 
50. team sports practice and rules 
51. esteem building activities 
S2. sportsmanship activities 
' 53"! adventure activities/outdoor pursuits 
54. free play time 
55. competitive games/activit tes 
" 56". cooperative games/act ivi t ieT~ 
Consider ONLY SENIOR HIGH SCHOOL physical education programs (Grades 10, 
11, 12) when responding to the following set of statements. 
l ; 
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57. Producing physically fit students should be THE most important 
outcome of a Sr. High P.E. program.  
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38. Producing students who are prepared for competitive athletics and 
sports should ba THE most important outcome of a- Sr. High P.E S
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program. 
39. Development and improvement of students' motor skills and physical 
coordination should be THE most important outcome of a Sr. High 
P.E. program. 
• Providing students with information on the importance of physical 
activity for health and wellness should be THE most important 
outcome of a High School P.E. program. 
61. ALL Sr. High students should be required to participate in a P.E. 
program as part of a graduation requirement. 1 
I 
62. Sr. High students should participate in P.E. classes at least three 
times per week. 1 I 
63. Sr. High students should have daily physical education. 1 
1 
64. Sr. High P.E. classes should be 43 minutes per class or longer. 
— 
■ase rank the following kinds of general P.E. activities by how 
ropriate and important you think they are to the Sr. High P.E. program in 
ilic school. (If you are unsure of what the activities consist of, leave 
nk. ) 
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63. movement education activities 1 
66. calisthenics and exercises 
~bT. individual sports practice and ruTles 
68. team sports practice and rules 
69. esteem building activities 
70. sportsmanship activities 
71. adventure activities/outdoor pursuits 
72. free play time 
73. competitive games/activities 
74. cooperative games/ac >. lv 111 es 
-• 
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JILL ISAACS GIVLER 
R.D. #2 Box 466 A 
♦ GIenmoore, PA, 19343 
February 1989 
Deer Colleague: 
admTnlstrators^reaTw"thauahtP*r.nt. and 
atddant (worktn^^y eH atThl !£*•"=*>•*'cation? ds a 9nadUat. 
decided to takeVdIr , \ a University of Massachusetts) I 
physical education ^ Several in the field of 
where P.E. ranks in subjer'55^ specifically include perceptions of: 
graded in P E • what* ■'matter, lmportance J how students should be 
• lem-ntlru i.’I- J- ? J°r g°alS (and curriculum) should be for 
-hn Th*? v* Juni0r hl9h and senior high P.E. programs; whether P E 
timei a !eekrI?uden^rthf0ld9r^Uati0n fr°m high school» a"d how'mlny es a week students should attend P.E. classes. 
I would truly appreciate your participation in 
into these issues. If you agree to participate 
following information careful 1vi 
a study 
p1 ease 
to gain insight 
read the 
I am using 
This uses 
concensus 
paragraph 
a data collection technique known as the "Delphi Technique", 
a series of paper surveys to draw a group of people into 
on a specific issue. (In this case, the five issues from 
one). Round One survey has been attached for you to complete. 
Your response to the statements on this survey will be averaged with 
the responses from other physical educators and a group response will 
. be determined. YOU WILL THEN GET A COPY OF SURVEY ONE BACK, complete 
with your original responses, and the average response to each 
statement from your group (physical educators). Round two survey will 
be for you to look over your initial responses in comparison to the 
average response of your colleagues. If you are able to "bend" your 
perceptions to buy into the group response, please indicate so on the 
form. If you still hold fast to your original (or any response other 
than the group response) please indicate that also, but add a statement 
as to why you feel strongly apart from the group. 
When I have analyzed all the responses from Round Two, I will draw 
conclusions based on the data available. Your department chairperson 
will receive a copy of these results to share with you. YOUR INDIVIDUAL 
RESPONSES WILL BE SEEN ONLY BY ME ! All published information will be 
group responses (with no indication of specific school, or 
par ticipants). 
I hope you will agree to be a part of this study. If you have any 
questions or concerns, please contact me at the above address, or call 
(215) 942-2190. I will be happy to discuss the study with you. 
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JILL ISAACS GIVLER 
* R.D. #2 Box 466 A 
Glenmoore, PA, 19343 
September 1989 
Dear Colleague: 
iSITnlSi err WOnd?:ed What °ther teachers, students, parents and 
studeit^!![S ~ lY t2°ught about Physical education? As a graduate 
decided to tak*9 °n,my Ed,D* at the University of Massachusetts) I 
nJwi? di* h* k!-a closer look at several issues in the field of 
£he?e P E ran^°n' iSSUSS Wcifically include perception, of: Q^SId in'p r in subject matter importance; how students should be 
graded in P.E., what the major goals (and curriculum) should be for 
IT7’ JUni°r high and senior high P.E. programs; whether P.E. 
should be a requirement for graduation from high school; and how many 
times a week students should attend P.E. classes 
I would truly appreciate your participation in a study 
into these issues. If you agree to participate, please 
following information carefullv1 
to gain insight 
read the 
I am using a data collection technique known as the "Delphi Technique". 
This uses a series of paper surveys to draw a group of people into 
concensus on a specific issue. (In this case, the five issues from 
paragraph one). Round One survey has been attached for you to complete. 
Youf response to the statements on this survey will be averaged with 
• the responses from other NON phys. ed• teachers, and a group response 
will be determined. YOU WILL THEN GET A COPY OF SURVEY ONE BACK, 
complete with your original responses, and the average .response to each 
statement from your group (teachers other than P.E.). Round two survey 
will be for you to look over your initial responses in comparison to 
the average response of your colleagues. If you are able to "bend" your 
perceptions to buy into the group response, please indicate so on the 
form. If you still hold fast to your original (or any response other 
than the group response) please indicate that also, but add a statement 
as to why you feel strongly apart from the group. 
When I have analyzed all the responses from Round Two, I will draw 
conclusions based on the data available. Your building administrator 
will receive a copy of these results to share with you. YOUR INDIVIDUAL 
RESPONSES WILL BE SEEN ONLY BY ME l All published information will be 
group responses (with no indication of specific school, or 
participants). 
I hope you will agree to be a part of this study. If you have any 
questions or concerns, please contact me at the above address, or call 
(215) 942-5190. I will be happy to discuss the study with you. 
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JILL ISAACS GIVLER 
R.D. #a Box 466 A 
4 Glenmoore, PA, 19343 
September 1989 
Dear Dr. Garris: 
S3£ csrm decided to tak. a ri V the University of Massachusetts) I 
DhyiicSl educate tk" at 5everal in the field of 
IhlrmPPtlttl ■ !B X®sues specifically include perceptions of: 
grldid In'p c ? !hl! th matte: import4nce! how students should be 
V’®:. P.E., what the major goals (and curriculum) should be for 
should ^Uni°r higl] *nd Senior hi9h P-E- programs; whether P.E. 
times a ?UireTen graduation from high school; and how many 
times a week students should attend P.E. classes 
I would truly appreciate your participation in a study 
into these issues. If you agree to participate, please 
following information carefullvi 
to gain insight 
read the 
I am using a data collection technique known as the "Delphi Technique". 
This uses a senes of paper surveys to draw a group of people into 
concensus on a specific issue. (In this case, the five issues from 
paragraph one). Round One survey has been attached for you to complete. 
It shoud take no more that 10 minutes of your time1. 
# ^®'-*r response to the statements on this survey will be averaged with 
the responses from other administrators, and a group response will be 
determined. YOU WILL THEN GET A COPY OF SURVEY ONE BACK, complete with 
your original responses, and the^ 'average response to each statement 
from your group (administrators). Round two survey will be for you to 
look over your initial responses in comparison to the average response 
of your colleagues. If you are able to "bend" your perceptions to buy 
into the group response, please indicate so on the form. If you still 
hold fast to your original (or any response other than the group 
response) please indicate that also, but add a statement as to why you 
feel strongly apart from the group. 
When I have analyzed all the responses from Round Two, I will draw 
conclusions based on the data available. You will receive a copy of 
these results to share with your staff and board as you see fit. YOUR 
INDIVIDUAL RESPONSES WILL BE SEEN ONLY BY ME All published 
information will be group responses (with no indication of specific 
school, or participants). 
I hope you will agree to be a part of this study. If you have any 
questions or concerns, please contact me at the above address, or call 
(215) 942-2190. I will be happy to discuss the study with you. 
Thank you, 
Jill Isaacs Givler 
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JILL ISAACS GIVLER 
R.D. #2 Box 466 A 
* Glenmoore, PA, 19343 
September 1989 
Dear Parent: 
Have you ever wondered what other p 
administrators really thought about 
student (working on my Ed.D. at the 
decided to take a closer look at se 
physical education. These issues sp 
where P.E. ranks in subject matter 
graded in P.E.; what the major goal 
elementary, junior high and senior 
should be a requirement for graduat 
times a week students should attend 
arents, students, teachers and 
physical education? As a graduate 
University of Massachusetts) I 
veral issues in the field of 
ecifically include perceptions of: 
importance; how students should be 
s (and curriculum) should be for 
high P.E. programs; whether P.E. 
ion from high school; and how many 
P*E. classes. 
I would truly appreciate your participation in 
into these issues. If you agree to participate 
to*lowing information carefully * 
a study to gain insight 
please read the 
I am using 
This uses 
concensus 
paragraph 
a data collection technique known as the "Delphi Technique", 
a series of paper surveys to draw a group of people into 
on a specific issue. (In this case, the five issues from 
one). Round One survey has been attached for you to complete. 
Your response to the statements on this survey will be averaged with 
the responses from other parents, and a group response will be 
determined. YOU WILL THEN GET A COPY OF SURVEY ONE BACK, complete with 
your original responses, and the average response to each statement 
from your- "3^oup (parents). Round two survey will be for you to look 
over your initial responses in comparison to the average response of 
your colleagues. If you are able to "bend" your perceptions to buy into 
the group response, please indicate so on the form. If you still hold 
fast to your original (or any response other than the group response) 
please indicate that also, but add a statement as to why you feel 
strongly apart from the group. 
When I have analyzed all the responses from Round Two, I will draw 
conclusions based on the data available. Your School Board will receive 
a copy of these results to share with you. YOUR INDIVIDUAL RESPONSES 
WILL BE SEEN ONLY BY ME ! All published information will be group 
responses (with no indication of specific school, or participants). 
I hope you will agree to be a part of this study. If you have any 
questions or concerns, please contact me at the above address, or call 
(215) 942-2190. I will be happy to discuss the study with you. 
Thank you, 
Jill Isaacs Givler 
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JILL ISAACS GIVLER 
R.D. #2 Box 466 A 
♦ Glenmoore, PA, 19343 
September 1989 
Dear Senior: 
«dminiItr!t^.“°n<iT';ed^h4t °ther stua*"**. Barents, teachers and 
stedili! i!nn[ atlly **ought about physical education? Os a graduate 
dec i H«»r! °n.my Ed *D * at the University of Massachusetts) I 
h !•* x!er l°0k at 5everal issues in the field of 
whire P P i°n: 6S“ lS5ue5 specifically include perceptions of: 
□ rad»d i n" P cr*” subject matter importance} how students should be 
graded in P.E.) what the major goals <and curriculum) should be for 
IT7’ JUni°r hi9h and Seni°r hi<3h P*E* Programs; whether P.E. 
should be a requirement for graduation from high school; and how many 
times a week students should attend P.E. classes. 
I would truly appreciate your participation in a study to gain insight 
into these issues. If you agree to participate, please read the 
following information careful 1vl 
I am using a data collection technique known as the "Delphi Technique". 
This uses a series of paper surveys to draw a group of people into 
concensus on a specific issue. (In this case, the five issues from 
paragraph one). Round One survey has been attached for you to complete. 
Your response to the statements on this survey will be averaged with 
the responses from other 12th grade students, and a group response will 
* be determined. YOU WILL THEN GET A COPY OF SURVEY ONE BACK, complete 
with your original responses, and the average response to each 
statement from your group (students). Round two survey will be for you 
to look over your initial responses in comparison to the average 
response of your colleagues. If you are able to "bend" your perceptions 
to buy into the group response, please indicate so on the form. If you 
still hold fast to your original (or any response other than the group 
response) please indicate that also, but add a statement as to why you 
feel strongly apart from the group. 
When I have analyzed all the responses from Round Two, I will draw 
conclusions based on the data available. Your P.E. Deparment Head will 
receive a copy of these results to share with you. YOUR INDIVIDUAL 
RESPONSES WILL BE SEEN ONLY BY ME All published information will be 
group responses (with no indication of specific school, or 
participants). 
I hope you will agree to be a part of this study. If you have any 
questions or concerns, please contact me at the above address, or call 
(215) 942-2190. I will be happy to discuss the study with you. 
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APPENDIX E 
LETTER OF EXPLANATION - ROUND III 
OCTOBER 23, 1989 
DEAR STUDENT, (or teacher, administrator, parent) 
THANK YOU FOR PARTICIPATING IN THIS STUDY ON PHYSICAL 
EDUCATION. YOU HAVE ALREADY RESPONDED TO THE SURVEY 
STATEMENTS AS AN INDIVIDUAL. NOW I'M ASKING YOU TO RESPOND AS 
A GROUP (OF STUDENTS). 
TO DO THIS... 
LOOK OVER YOTTR ANSWERS FROM BEFORE. YOU WILL NOTICE THAT IN 
ADDITION TO YOUR ANSWER, THERE IS A RED CIRCLE. THIS 
INDICATES THE GROUP RESPONSE. I£ YOU ARE WILLING ALONG 
WITH IHE GROUP. QQ NOT MAKE ANY FURTHER MARKS. IF, HOWEVER, 
YOU FEEL STRONGLY ABOUT ANY OF THE ISSUES, THEN INDICATE BY 
CTRCT.TNG THE RESPONSE YOU WANT ME TO RECORD. (This can bo 
either the response you gave initially, or a completely 
response.) 
THE opjFCT HERE IS TO OBTAIN ANSWERS TO EACH STATEMENT THAT 
THE GROUP AS A WHOLE CAN "LIVE WITH". 
AGAIN, THANK YOU FOR YOUR PARTICIPATION. Your teacher (or 
department head, building administrator) will have 
information on the results of this study sometime in 
December. 
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